Bourne Westfield Primary Academy
Feedback Policy

“Give me your best and | will teach you what you need to know next.”
EEF Guidance

Core Principles of effective feedback:
e Teachers lay the foundations for effective feedback through well planned lessons and high-quality
instruction.

o Good initial instruction will reduce the work that feedback needs to do while formative assessment

strategies are required to:
= 1.setlearning intentions (which feedback will aim towards); and
= 2. assess learning gaps (which feedback will address)
In delivering effective teaching, teachers:

o build on pupils’ prior knowledge and experience;

o avoid overloading pupils’ working memory by breaking down complex material into smaller steps;

O encourage the retention of learning by using repetition, practice, and retrieval of critical knowledge
and skills;

o deliver a carefully-sequenced curriculum which teaches essential concepts, knowledge, skills, and
principles;

o use powerful analogies, illustrations, examples, explanations, comparisons, and demonstrations;

o are aware of common misconceptions and prepare strategies to counter them;

o plan effective lessons, making good use of modelling, explanations, and scaffolds to support
learning;

o adapt teaching in a responsive way to support struggling and excelling learners while maintaining
high expectations for all (Early Career Framework); and

o provide pupils with tools and strategies to plan, monitor, and evaluate their learning.

e Teachers deliver appropriately timed feedback that focuses on moving learning forward.

e Teachers plan for how pupils will receive and use feedback.
Methods:

e Teachers will carefully consider how to use purposeful, and time efficient, written feedback.
Children’s work may not have been ‘marked’ as feedback will have been given verbally, through
guided group work or whole class teaching. This method considers how teachers best use their
time to have impact on children’s learning and teacher workload.

e Teachers will carefully consider how to use purposeful verbal feedback during the lesson.

Feedback will
e Assess learning against the learning objective and key year group criteria (punctuation, spellings
etc)

e |dentify what the children need to do next.
e Value effort

During the lesson:
e All children’s work should have a date and learning objective/title.
o The learning objective will be written as:
= To be able to (linked to specific skill not activity)
To-beableto-writea-story
To be able to use paragraphs to sequence events in a story. v

To be able to use features of a narrative."”
= To know


https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1693538550

= To understand
= To develop

e The teacher and TA should be working with a guided group/individual.

e The work should be adapted/scaffolded/supported to allow all children to access it and make
progress.

e Live marking should be used during the lesson to pick up and correct errors/misconceptions in the
moment and move learning on - V for verbal feedback must be given. This reduces teacher
workload after the lesson.

e The children must be allowed checking time to ensure work handed in is of the best quality. The
child is the author of their work (they own it) so in checking time any peers’ corrections should be
amended by the child who owns the work — the author. All work corrected in checking time is done
in the pen or pencil the child was writing in during the lesson.

Checking Time Explained

Checking time must be given during or at the end of the lesson to ensure that the work handed in is of the
absolute best quality. Checking time could be guided by the teacher very precisely (you have 1 minute to
check all names and | have a capital letter; you have 2 minutes to check your spelling of there, their and
they’re; you have 1 minute to check your number formation) or be more general where children are asked
to check all non-negotiables and check against the steps to success. The purpose of checking time is that
the children are showing you exactly what they can do when their work is at its best and then you know
what needs to be taught next.

Feedback Process
All work will be labelled with @ or @

This denotes that the child has been involved in guided work with an adult. The adult’s initials
should be written next to the G.

@ This denotes that the child has worked with a peer.

CI S codes are used in Reception for child initiated and supported.
If only part of the work is guided, the adult must make this clear in the pupil’s book.

The teacher will only need to look at the books of the children who have worked independently or with a
peer. For example, the teacher could collect the books in, in separate piles or have a distance feedback box
to reduce workload.

The teacher will look at these books after the lesson and decide the following:

This piece of work does not need to be
'marked'. Feedback through Westy points or
stickers etc may be given.

Has the child met expectations re
presentation, spelling or grammar?

This piece of work needs feedback. This could
be by 'marking' the work and/or working with
the child/group the next day.




If there are common errors/misconceptions made by a number of children, planning for the next day
must be adapted to address these.

Minor Corrections

Children receiving distance feedback may need minor corrections pointing out. This can be done in green
pen. A minor correction is something that you feel the child can do but has neglected to do in checking
time. Examples of minor corrections: ABC, full stops, misspelling of common words/year groups spellings,
tense, incorrect number formation to name a few. These can be corrected in the next lesson by the child,
using purple pen. Spelling errors should be copied out three times.

If a child continues to make the same minor correction errors or the teacher feels that they are errors that
require more teaching, they must be part of a guided group.

Distance Marking Sheet - to be used at teachers’ discretion

Any children who have not met the LO or have significant errors/misconceptions or children of note should
be recorded on the distance marking sheet. This could just be their initials and a word or two about what
their misconception is or what teaching is needed in the guided group. It may be that the whole class need
one element retaught. Planning should be amended as needed to meet these needs.

If all children have met the LO with no significant errors, the adults should choose a guided
group/individual for the following day based on need. This could be to support or stretch.



Appendix:
Expectations of Presentation
General expectations of presentation:

all books to be named and labelled correctly by the class teacher using a printed book label, including
second and third books etc.

children’s names to be typed in full on each of their book labels (Forename and Surname)

no defacing to be seen on either the inside or front of books

adults to be aware of their own handwriting and presentation when marking, following the school’s use
of cursive script where possible - age appropriately

books to be stored neatly so that they do not become creased

worksheets are to be avoided where possible - if they are used, they should be stuck in straight
without overlapping the book

If worksheets are used, they should not restrict the amount a child can write.

Presentation in books:

All work must include a date and Learning Objective/clear title, and these should be underlined with a
ruler. If the children cannot date work, then the teacher should do so (the full date is to be written in
ALL subjects except for maths where the short date can be used)

[llustrations/tables must be drawn in pencil
Rulers should be used for the drawing of all lines
Pencils should be used in maths books (purple pen for corrections)

Once they have acquired correct presentation skills, blue handwriting pens should be used by children
—Year 6 only

Felt tip pens should not be used in children’s books

Erasers should be used sparingly and sensibly — children should be trained in their use. Instead one line
should be drawn through any mistakes that are made, using a ruler

Tippex should not be used in school

Frequency of work in books:

In Guided Reading, Writing and Maths work should be evident at least 3 times a week
In non-core subjects, enough work should be evident in books to reflect the learning journey
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TEACHER FEEDBACK TO
IMPROVE PUPIL LEARNING

Summary of recommendations

A Education

. Endowment
~." /. Foundation

principles

Lay the foundations for
effactive feadback

_ Implementation

Design a school feedback
po licy that prioritises
and exemplifies the

3 4 o

Plan for how pupils will
receive and use feadback

Deliver appropriately timed
feedback that focuses on
moving learning forward

Carefully consider how to
use purposeful, and time-
efficient, written feedback feadback

loss Ekoty to bo offoctve.

=

¢ Caroful thought should bo * Writton mathods of feacback, * Vorbal met! »f {pedback can
givan 10 how pupils recenve inciuding writton Commonts, IMProve pu Fnmont and
feacack. Pupil motivation, Marks, and SCOros, can may bo mo p-officiont whon
seif-confidence, thair trust in improve pupi attainment; compared | w forms of
the teacher, and their capacity however, the effects of written written feac ;
to raceive information can feacback can vary.
impact feedback's effectiveness. * However. a written
Teachers should, therefore, ¢ The method of delivery (and feedback, t acts of varbal
Iimplement strategias that whether a teacher choosss to feedback ¢ yand the
encourage leamsrs to welcome use written or verbal feedback) method of « yis likely o be
feacback, and should monitor is B«ely to bo loss important l6ss import an ensuring the
whaothar pupils a0 using it, than onsuring that the principles principlos ¢ Hive toachar

of affoctive teacher foedback foodback (F imendations

¢ Teachers should 350 provide [Recemmendations 1-3) aro 1-3) ara fol ;
pportunitios for pupils to use folowed, Written feedback may
feacback. Only then will the be effective i it follows high
feadack loop be closed so that quality foundations, is timsd
pupd kkarning can progress. appropriately, focuses on the

task, subject, andior self-
regulation, and is then usad
by pupis.

Somo forms of writton faaback
havo also boen associated

with 2 sigaiicant opportunity
oSt dua to their iIMpact on
teacher workload, This should
be monitored by teachers and
school leaders.

principles of effective
feedback




English

Maths

Other

Monday

Tuesday

Wednesday

Thursday

Friday

Work to praise or share/Presentation/Needs further support/Basic skills errors/Misconceptions-notes for next lesson




